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YOUTH LEADERSHIP IN ENGLAND

A rapidly changing society and a decreasing sense of community have
reduced opportunities for many youth to receive the support necessary to
become self-sufficient. Youth development focuses on the whole person within
his or her context and not simply on one issue or problem or one set of skills.

As a result, the outcomes of youth development are based on
experiences and include complex dynamics, such as the development of
character, citizenship, and leadership-things that cannot be taught
didactically. This idea that some things cannot be taught but must be
learned through experience is a key element of youth development. The
goal of youth development is to foster the maturity of individuals through
experiences with people and activities that are both challenging and
supportive. Worldwide youth development problems are characteristic of
young people in England.

Youth leadership is the involvement of youth in responsible,
challenging action that meets genuine needs, with opportunities for planning
and decision making. For the most part, our culture places youth in
powerless situations with no meaningful role other than as consumers. In
addition, many adults do not understand that their role is not to mold
participants in their programs but to provide tools and opportunities for
youth to discover their unique spirit, genius, and public life [1]. This type of
practice has not been modeled effectively, nor is it often valued. Well-
intentioned adults often play the expert and re-create the power relations
that keep youth in the role of consumer. If an adult is oriented toward
serving as an expert, rather than facilitating the construction of knowledge,
it does not seem likely that they will work effectively in partnership with
youth. Furthermore, there is often adisconnect between efforts at youth
leadership education and the needs of today’s youth. Too frequently,
didactic methods are employed to teach an assortment of skills related to
leadership in isolation from an experience of real influence or without being
cast within issues related to authentic youth concerns. The idea of
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leadership as a developmental, lifelong trait that transcends day-to-day
achievements has been replaced with a set of abilities. When this happens,
we relegate leadership to a position of commodity to be displayed rather
than as the unique state of mind and being it really is. It is true that the skills
can be taught, but the accumulation of skills does not necessarily equal
leadership. Leadership consists of skills, experiences, needs, and
motivations and is a long and cumulative effort, not the single act of one
individual who may serve as a catalyst for action. Although leadership
typically resides in an individual, it is an effort far greater than the
individual who fills the role. The cultivation of effective leadership requires
the “calculated epiphany” that can occur through experiences that create the
balance of challenge and support necessary to sustain influence. When
programs do generate leadership experiences to complement skill building,
it is often hard to find the balance between actively engaging youth at their
experience level and overwhelm-ing them with too much responsibility.
This difficult balance, what L. Vygotsky would have called an incorrect
assessment of the zone of proximal development for youth leaders, can
result in either youth with artificial status and no real power or youth
burdened by responsibility that has no context within their former
experience. As youth leaders struggle with these issues, reliance on adults
can result in a lessened commitment and accountability from youth or the
imposition of agendas from the adults. Finding that balance is more difficult
than most experts in youth development initially imagined and embroils us
in debates over what we are fostering-youth empowerment or youth partner-
ship with adults. Youth empowerment suggests handing both the power and
responsibility completely to youth, who are often unprepared for its reality.
This autonomy is often nothing more than abandonment by adults who are
unsure how to partner effectively with young leaders.

This becomes even more complicated when we consider the short
leadership cycles in most youth groups, with the result being a loss of
organizational capital (goal momentum and institutional memory). The
continuous change in leadership, often on an annual basis, leads to a
duplication of past projects and problems without the advantage of
experience. Without the advantage of experience (which clearly benefits
leadership), a strong new leader, armed with the skills of leadership and
emerging talents, can easily succumb to the tendency to allow everything to
be handled and executed by a small number of people. Not only is this
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discouraging to the group members (the other youth one hopes to lead), but
it can also lead to a vacuum at the top when the leadership changes. The end
result is a weakening of the capacity of youth leadership to sustain itself.
Our failure to conceptualize youth leaders outside an adult model of
leadership is further evident in our selection processes for youth leaders. Do
youth leaders represent their constituencies or the adults who empower
them? «High-achieving», middle-class youth are often overrepresented
among youth leaders, even in the leadership of groups intended to focus on
at-risk youth. Often, successful youth organizations are elite driven, as they
attract into leadership involved and achieving youth, who typically come
from the more educated and included groups and reflect only a small
segment of the total youth population. Should we not be worried about the
gap between the youth affected by decisions being made and the youth
making those decisions? Of course, the issue of who gets to lead illustrates
the broader challenges in developing or expanding effective programs for
youth. Here, a different elitism, not tied to talent or ability but to who has
access, has emerged. To have the opportunity of youth leadership, one must
first participate, and the reality is that programs must be attractive and
relevant to target audiences. In addition, in come race, and gender influence
who participates, and youth from low income communities-rural or urban-
are least likely to be offered consistent support or a wide array of
opportunities [2].

UK Youth Parliament enables young people to use their energy and
passion to change the world for the better. The Young Leaders Collective is
a new group of young people working to advance leadership within social
action. The group, which is facilitated by the British Youth Council, will
learn to how to deliver and lead others to carry out social action effectively
and they’ll get the opportunity to connect with a network of other young
social action leaders, all dedicated to making a difference on the issues that
matter to them [3].

Leadership is one potential outcome of youth development, and
positive develop-mental opportunities can help aspiring leaders to gain the
experience that will propel them toward becoming exceptional leaders, just
as historically we recognized the importance of apprenticeships in the
preparation of journeymen and masters.
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OPTAHIBAIIMHO-NIEJATOI'TYHI YMOBH PO3BUTKY
JIJAEPCHKOTI'O IOTEHIIAJTY Y MAMBYTHIX
BUKJAJAYIB BUIIOI NIKOJIA

IIpobmemn QopmyBaHHS MaWOYTHIX BHKIAJAYiB BUINOI INKOIH SK
XapU3MaTHYHUX JIJEpiB — 16 OOWH 3 MPIOPUTETHUX HAMPSMKIB BHXOBAHHS
HaIiOHAJEHOI TYMaHITapHO-TEXHIYHOI €JITH, TOMY III0 BUKJIA[Ia4d BUIIOI IITKOJH
TIOBMHEH OyTH OpraHi3aTopoM, KepiBHHKOM CTYACHTCBKOTO KOJEKTHBY. Mu
MOXKEMO KOHCTAaTyBaTH CYTTEBE 3POCTaHHs IHTEpPECy /IO MPOOJIEMU PO3BUTKY
JIJEePChKOro TMOTEHILaly y MaiOyTHIX BHKIana4yiB Buiioi mkomu. Lle
3YMOBJICHO HU3KOIO YMHHHKIB, CEPE/l SIKUX OJJHUM 13 BU3HAYAJIbHUX € CBITOBa
TEH/ICHIis TIEPEXO0/ly BiJ| IHAYCTPiaIbHOI MOJIENI PO3BHUTKY JI0 1H(pOpMAIIiiHOT,
IO BUKJIMKAE 3MIHM y LUJIAX, 3MICTI, 1 BIIMOBIAHO, Y (QYHKIIAX Ta 3aBIaHHSIX
TISUTBHOCTI CY4acHOTO BHKJIaJada BHIIOI IMIKOJH. E(EeKTHBHICTH iHHOBALIIHOL
TIeIATOTIYHOI TISUTBHOCTI HEMOXJHBa Oe3 (DaXiBIiB, SKi MalOTh CPOPMOBAHUIA
JIepChKUI IOTEHITIA, 110, Y CBOIO YepTy, COPIYHHSE BUMOTH 10 OCOOHCTOCTI
MaiOyTHROTO TIEJarora, CTOCOBHO TIPOSIBY JIAEPCTBA B KOTHITHBHIH,
IHTEJeKTyallbHI  cdepaX, a Takok Yy cdepl AUIOBOrO CHUIKYyBaHHS.
AKTYaJbHICTh €1 TEMH MiITBEPIKYEThCS OaraTOPIYHUMH JTOCIIHKCHHIMH
naykosiiB kapenpu IITYCC im. akam. 1. A. 3ssiona O. Pomanoscekoro [1],
T. I'ypw, L. Pinko [2] Ta in.

ITenaroriuna AisyIbHICTH 3000B’513y€ MaHOYTHROTO BUKJIAJa4a BHIIOL
LIKOJIM BHUSIBJIATH Ta PO3BUBATH BJACHUW JIJEPCHKUI TOTEHIal, 1Moo y
MaiOyTHROMY TOTYBaTH CTYAEHTIiB-TifepiB. ['yMaHITApHUIA IMKIT TpEIMeTiB
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