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Abstract. Nowadays higher education focuses on development of learner’s personality, whose 

proficiency and intellectual potential grounds on obtained knowledge, high moral values, communicative 

skills, foreign languages mastery, social mobility and competitiveness on labor market. Critical observe 

and evaluation of adequacy existed didactic component in this area were inspired by statement that your 

knowledge and cognitive skills can set you apart, due to what you know today will be out-of-date 

sooner than you even can imagine. Obtained results can be useful for educators and language 

teachers who work on design and modernization of foreign language teaching process in university. 
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Introduction. Modern societal transformations in Ukraine and the world take 

place in very dynamic and aggressive socio-cultural environment, which combines a 

variety of cultural forms. Conflicting nature and fragmentation of world development 

have caused that the process of learning (mastering) a foreign language is often 
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accompanied by cognitive dissonance due to interactions between ethnic, religious, 

gender, communicative and mental factors under the influence of globalization. Here 

role of the dominant factor of socio-cultural changes plays constellation of scientific 

and technological knowledge, which through the learning process develops human 

potential: science can not only innovate in production, but radically changes other 

areas of human activity, regulating and / or changing their means and methods. 

Purpose of our research is problem of relevance of existing didactic aspects 

of foreign language teaching in the context of changing socio-cultural paradigm. That 

issue becomes very discussive in recent years not only among foreign language 

teachers, but also subject teachers who develop and implement new educational 

products and technologies oriented on educational programs for bachelor, master and 

postgraduate levels. 

Results and discussions. Nowadays, people usually coexist in different 

cultural dimensions, and therefore the key to success in the profession for each 

specialist is a set of competencies and skills such as: mental readiness to act in an 

uncertain situation, tolerance and cognitive ability to operate with different types of 

knowledge, including scientific knowledge, which are formed in the learning process. 

However, the dominance of the scientific component in the language training of 

learners does not exclude the cultural diversity of types of education in terms of 

knowledge. Therefore, a special humanistic task of pedagogy today is to create a 

psychologically comfortable educational space aimed at the development of different 

types of individuals in an inclusive socio-cultural environment. 

Currently we can see a change in pedagogical paradigm from formal and 

universal to scientific and cognitive, which is the key to creating an environment for 

psychologically comfortable cognitive activity of each personality. However, this 

contradicts the postulates of classical pedagogical theory, which is usually limited to 

dissemination of knowledge through textbooks and manuals, which presents in 

adapted forms description of certain scientific facts without taking into consideration 

importance of cognitive component. This new pedagogical paradigm is based on 

research methods of cognition, creative search and generation of alternatives, moral 
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values and supported by external cognitive experience demand on academic integrity 

or in other words - preliminary and contextual-situational learning in interdisciplinary 

subject field. 

Here it is necessary to make cognitive specialization in small profile groups 

under the guidance of educational tutor-curator, because of in modern culture of 

knowledge it is impossible to conduct scientific research without developed didactic 

and educational potential. Thus quality of learning outcomes today can be defined as 

acquisition of basic competencies (cognitive, social, emotional), which provide 

constant need in professionals within knowledge society [1]. But mastering certain 

competencies does not guarantee to student real competitiveness in the labor market, 

because it is structure and content of individual knowledge and intercultural 

communication skills (dichotomy «knowledge-activity») are basis of professional’s 

competitiveness and demand as a specialist. However, learning based on complex 

competencies is unacceptable for large groups, as such competencies are difficult not 

only to master but also to assess them. 

Therefore, we define the didactic aspects of foreign language for professional 

purposes teaching [2] as elements of inclusive educational space where interact and 

communicate within dialogue: students, foreign language teachers and subject 

teachers face-to-face or by means of informational technologies (see figure 1). The 

quality of language training of students can be assessed by comparing requirements 

of current European standards (CEFR) [3] with competencies defined in the 

educational programs of Ukrainian universities (see table 1). 

Following the traditions of historical predecessors, the National Agency for 

Quality Assurance in Education recommends to test the residual knowledge of 

university graduates, as well as their acquired competencies. However, this idea to 

measure the quality of curricula and process of mastering competencies (including 

higher level competencies) is quite far from reality, because today in many Ukrainian 

universities, according to results of research obtained by V. Bugrov and his 

colleagues [4], there is a lack of sustainable communication between scientific work 
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and teaching, due to which real quality of education remains low, and the educational 

activity itself acquires character of imitation. 

 

 
 

Figure 1. Mastering of foreign language on future profession.  

 

Such situation is caused by lack of understanding of the relationship between 

needed time for learning, scope and quality of didactic material, need to master a 

certain level of higher education, as well as its psychological, cognitive, physical 

capabilities and level of inclusive educational space of a particular higher education 

institution (see figure 2). That is why educators should revise educational programs 

and take into consideration factors, methods and tools needed for quality assurance of 

language training. 
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Table 1. 

Language proficiency levels (CEFR) 

 

# 
 

Level 
 

Description of learning aspects, skills and competences 

1. A0 Introductory-phonetic course (study of vocabulary, phonetics and basic 
grammar).  

2. A1 
(Beginner) 

Can understand and use familiar everyday expressions and very basic 
phrases aimed at the satisfaction of needs of a concrete type. Can introduce 

him/herself and others and can ask and answer questions about personal 
details such as where he/she lives, people he/she knows and things he/she 
has. Can interact in a simple way provided the other person talks slowly 
and clearly and is prepared to help. 

2. A2  
(Elementary) 

 

Can understand sentences and frequently used expressions related to areas 
of most immediate relevance (e.g. very basic personal and family 

information, shopping, local geography, employment). Can communicate 
in simple and routine tasks requiring a simple and direct exchange of 
information on familiar and routine matters. Can describe in simple terms 
aspects of his/her background, immediate environment and matters in areas 

of immediate need. 

3.  B1 
(Intermediate) 

Can understand the main points of clear standard input on familiar matters 
regularly encountered in work, school, leisure, etc. Can deal with most 
situations likely to arise whilst travelling in an area where the language is 
spoken. Can produce simple connected text on topics which are familiar or 

of personal interest. Can describe experiences and events, dreams, hopes 
and ambitions and briefly give reasons and explanations for opinions and 
plans. 

4. B2 
(Upper-

Intermediate) 

 

Can understand the main ideas of complex text on both concrete and 
abstract topics, including technical discussions in his/her field of 
specialisation. Can interact with a degree of fluency and spontaneity that 

makes regular interaction with native speakers quite possible without strain 
for either party. Can produce clear, detailed text on a wide range of 
subjects and explain a viewpoint on a topical issue giving the advantages 
and disadvantages of various options. 

5. C1 
(Advanced) 

 

Can understand a wide range of demanding, longer texts, and recognise 
implicit meaning. Can express him/herself fluently and spontaneously 

without much obvious searching for expressions. Can use language 
flexibly and effectively for social, academic and professional purposes. 
Can produce clear, well-structured, detailed text on complex subjects, 
showing a controlled use of organisational patterns, connectors and 

cohesive devices 

6. C2 
(Proficiency) 

 

Can understand with ease virtually everything heard or read. Can 
summarise information from different spoken and written sources, 
reconstructing arguments and accounts in a coherent presentation. Can 
express him/herself spontaneously, very fluently and precisely, 

differentiating finer shades of meaning even in more complex situations.  
 

Source: [3].  
 

Usually basis of obstacles in foreign language learning a is deviation of casual 

attribution or difficult situations when person is faced with the dilemma of making 
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the right choice or life decisions in conditions of uncertainty and lack of information. 

In this case, person is characterized by attempts to join known facts with causes and 

consequences that lie outside the scope of his/her understanding. 

 

 

Figure 2. Language proficiency: learning terms and requirements. 

 

 Usually, foreign language communication on future profession creates a casual 

deficit for many students due to lack of information (lack of vocabulary, intercultural 

communication skills, knowledge, etc.) to establish causal links between phenomena 

those logical cognition is complicated by many factors of different nature. Some 

researchers focus attention on interactive aspects of teaching and learning (table 2).  

Methods of teaching foreign languages are based on peculiarities of coding and 

perception of information. Usually a person communicates with world through five 

types of communication: (1) sight - an important channel of perception of 

information; (2) kinesthetics - subject-static coding of information (alternative to 
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vision); (3) hearing; (4) sensory-emotional and (5) cognitive-communicative types of 

information perception. [5, p. 289]. 

 

Table 2. 

Activities focused on foreign language teaching and learning on future profession 
 
 

 

# 
 

Category 
 

Teacher’s activity 
 

Learner’s activity 

1 Aim Learning a foreign language as way to 

master the specialty.  

Mastering foreign language on 

future profession.  

2 Content At the first we need to define circle of 

disciplines on future profession. Compile 
a dictionary of key terms in professional 
field and basing on them create manuals, 
teaching and methodological materials, 

presentations. 

Learn the vocabulary needed to 

master knowledge on specialty.  

3 Outcomes Develop skills to use interdisciplinary 
links in foreign language teaching. 

Ability to use in teaching lexical 
and grammatical material.  

4 Control Assess the adequacy of pedagogical 
activities to the chosen goal. 

Assessment of language training 
level on specialty.  

 

Source: [Completed by authors]. 

 

Assimilation of educational material depends on whether teacher and students 

are able to conduct dialogue without giving in taking into account individual 

characteristics of information perception within process of communication. Thus 

foreign language teacher can implement on practice methods of diagnosing the 

peculiarities of information perception by students, as well as methods of diagnosing 

psychological characteristics of student group for facilitation learning process [6, p. 

21-55]. Methods of coding information and peculiarities of information perception 

are defined by type of occupation and chosen specialty and properties of the cognitive 

system. 

Students of humanitarian specialties among the most developed features 

demonstrate figurative thinking and linguistic form of information presentation, and 

that is why teacher’s task here is to facilitate for students transfer of information from 

figurative perception to its logical-linguistic presentation. But even such conflict 

between presentation and perception educational material styles of can have positive 

consequences: development of new skills and acquisition of additional competencies 

in mediation. 



 

214 

Psychological and manipulative aspects of interaction between teacher and 

student group is originated from humanistic psychology, and is  caused that today 

quality of language training of students directly depends on type, design and 

infrastructure of educational system (see table 3). 

 

Table 3. 

Types of educational systems in comparative perspective. 
 

 

# 
 

Category 
 

Description of main features 

1 Student-centric 
teaching 

Learning process is aimed at self-improvement of personalities of learner and 
teacher [7, p. 40-43]. 

2 Meaningless 
learning 

Today we have one typical model that is common for many of Ukrainian 
universities: only memorization and repiting of studied materials, where the 
concentration of efforts is focused on quality control of learning process, and 
its results (residual knowledge).  

3 Conscious 
learning 

Partnership of teacher and student in learning process: they independently 
assess their knowledge (assessment of student, group, teacher). Students 

have rights to choose language of instruction for basic courses, as well as 
additional humanitarian disciplines that contribute to acquisition of foreign 
language communicative skills on future profession and skills of intercultural 
communication. [8, p. 3-4]. 

 

Source: [7, 8].  

 

Conclusions and perspectives. Summarizing discussed above aspects of 

psychological, methodological and intercultural-communicative nature, which affects 

the process of learning a foreign language on future profession, we would like to 

underline that: 

1) During the organization of the educational process, the teacher should choose 

optimal model of learning considering stage of student group development and 

individual characteristics communicative behavior and perception of information by 

students to choose the optimal methodology and format of classes. 

2) Lectures and seminars should contribute in: creation of friendly atmosphere in 

student group, stimulate communication, reduce the psychological distance between 

members of learning process, formation of clear criteria for assessing academic 

performance. 

3) Knowledge about psychological features of student academic group development 

as a team in the process of professional training helps for teachers to choose effective 



 

215 

methods, tools and forms for planning and development innovative solutions on quality 

assurance management for teaching and learning (table 4). 

 

Table 4. 

Work with groups of students. 
 

 

# 
 

Stage of development 
 

Description of main features 

1 Group – Adaptation 

(preparatory faculty, 1st 
course or first year of stay 

in Ukraine) 

Organizational stage. Student group consists of people who have 

different life experiences and worldviews. University entrants are 
actively adapting to educational process, accepting the general 
requirements, norms and traditions of new socio-cultural 
environment. Within student group dominates formal structure,  

collective work is weak and only communication in pairs or 
microgroups (compatriots, dormitory neighbors, fellow believers, 
etc.) is productive. And on this stage for teacher it is very 
important  to clearly and logically build the learning activity, also 

determine basic rules of communication and criteria for assessing 
achievements of students in mastering a foreign language on their 
specialty. 

2 Group -Communication 
(2

nd
 course or second year 
of stay in Ukraine) 

The group actively exchanges information, forms a common 
opinion, cooperates on acquisition of new knowledge on specialty. 
Through communication, value orientations and guidelines, likes 

and dislikes, as well as interest groups and struggle for leadership 
are formed. It is very important if on this stage teacher can involve 
student group in work on joint research projects and conduct 
seminars in form of debate club etc. 

3 Group - Identification  
(3rd - 4th courses or third 
and fourth years of stay in 

Ukraine) 

Each person among student group members forms a sense of 
independence in process of interpersonal communication on such 
levels as: emotionality (ability to empathize), value world-view 
(acceptance of norms, values, traditions) and behavior (patterns of 

social behavior and communication). This stage is the most fruitful 
in self-development of each group member and also participation 
in scientific-research work and improvement of  language 
competencies relevant to professional field.  

4 Group-Team 
(4th - 5th courses or 

fourth and fifth years of 

stay in Ukraine) 

This stage is related with successful integration of student group 
members into cohesive team - self-regulating social organism, well 
adapted to joint and individual activities. Organization, 

cooperation and psychological compatibility of  group are helpful 
for  teacher and students in choose the best forms of teaching, 
learning and research activities, that contributes into successful 
completion of tasks and realization of individual creative potential 

of each person, as well as  in successful overcoming of existing 
mental and cultural barriers releted with mastering fore ign 
language and obtaining communicative skills focused on future 
profession. 

 

Source: [6, 9, 10]. 
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4) Willing to achieve high results in language training (mastering of foreign 

language), teachers together with top-managers of university must to solve only two 

problems: how to create favorable conditions in higher educational institution for 

deeping trainings on fundamental knowledge and revise of existed approaches to 

scientific and pedagogical work, that are focused on assessment only quality of 

learning outcomes, instead of modernization and reimaging key elements of learning 

process in general. 

5) The process of educational programs audit should take into account not only the 

specifics of socio-psychological development of students, but also individual and age 

aspects of higher education environment, that systematically stimulates the process of 

intellectual development and mastery of foreign language on professional level. 
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