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THE USE OF Al TOOLS IN ENGLISH LANGUAGE TEACHING:
EDUCATIONAL CHALLENGES AND PEDAGOGICAL SOLUTIONS

The article provides a comprehensive analysis of the use of artificial intelligence tools in
teaching English at higher education institutions. The study examines current areas of Al
application in language education, including automated generation of learning materials,
assessment of written assignments, development of lexical and grammatical skills, and
personalization of learning. Particular attention is paid to the drawbacks and risks of Al
integration, such as reduced student autonomy, the emergence of formulaic language, violations
of academic integrity, and methodological inaccuracies in Al generated content. The issue of
excessive student reliance on Al platforms for completing assignments and projects is analyzed as
a factor that negatively affects communicative competence development. The paper proposes
pedagogically grounded strategies for controlling and preventing the overuse of Al tools, as well
as outlines conditions for their effective and ethical implementation as supportive learning
resources. The findings may be useful for university teachers, curriculum designers, and
educational researchers.

Keywords: artificial intelligence, English language teaching, higher education, academic
integrity, educational technologies.

Y cmammi 30iticneno KomniekcHuil aumaniz GUKOPUCMAHHA THCMPYMEHMIE WMYYHO20
iHmenekmy y npoyeci 8UKIA0AHHA AHIAIUCLKOI MO8U 8 3aKkaadax euujoi oceimu. Pozenanymo
cyyachi nanpamu 3acmocyeants LI 6 mosHiti nio2omoesyi cmyoenmie, 30Kpema asmomamu308ane
CMBOPEHHSl HABUANbHUX Mamepianie, nepesipkKy NUCbMOSUX podim, pO3GUMOK JeKCUKO
epamMamudHux Haeu4ox ma inousioyanizayiro Haguannsa. OcHO6HY y8azy Npuoileno HeooNiKaM i
pusuxam inmezpayii LI, ceped Axux 3HUdMCEHHs PIGHA CAMOCMIUHO20 MUCIEHHS CMYOeHmIs,
Gopmyeanns wabIOHHO20 MOBNeHHs, NOPYUIEHHA NPUHYUNIE akademiunoi dobpouecnocmi ma
MEmOOUYHI NOMUIKU NIO 4ac CMEOpeHHs Koumenmy eukiadadamu. IIpoananizoeano npobremy
Haomiprozo eukopucmaunts LI niamegopm cmyoenmamu nio uac 6UKOHAHHSA NUCLMOBUX POOIm,
OOMAWIHIX 3a60aHb | NPOEKMIB, WO HE2AMUBHO GNIUBAE HA (QOPMYSAHHA KOMYHIKAMUGHOT
KOMNEemeHmHOCMI.  3anponoHo8aHo nedazo2iyHo  OOIPYHMOBAHI WINAXU KOHMPOMO md
3anobieanns 3108xcusannio iHcmpymenmamu LI, a makosc eusnaueHo ymosu ix O0OYinbHO20
BUKOPUCMAHHA SIK OONOMINCHO20 3aco0y HaeuauHA. Mamepianu cmammi Mmodxcymov 6ymu
BUKOPUCMAHI  BUKIAOAYUAMU THO3EMHUX MO8, MEemOOUCmamu ma po3POOHUKAMU OCEIMHIX
npozpam.

Knwuoei cnosa: wmyunuii inmenekm, 6UKIAOAHHA AHNIUCLKOI MOGU, 6uwja oceima,
axkademiuna 006povecHicmy, 0CEIMHI MeXHONO02I].
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We would like to start by saying that modern higher education operates under conditions of
rapid development of digital technologies, among which artificial intelligence tools occupy a
leading position. Their integration into English language teaching is driven by the desire to
increase learning efficiency, individualize the educational process, and optimize teachers’
workload. At the same time, unsystematic use of Al generates a number of pedagogical,
methodological, and ethical challenges that require scholarly consideration. The purpose of this
article is to analyze the drawbacks of using artificial intelligence tools in English language
teaching, identify risks to the quality of language training, and substantiate ways of preventing
excessive use of Al by students.

It is essential to note that the use of artificial intelligence tools in English language teaching
at higher education institutions has acquired a systemic, multi-level, and interdisciplinary
character. Al integration encompasses all components of the educational process, including course
planning, development of instructional materials, organization of classroom and independent
learning, as well as assessment and evaluation of learning outcomes. We believe that one of the
key areas is the automated creation of instructional content. Al tools enable to create and design
reading texts of varying levels of difficulty, vocabulary and grammar exercises, examples of
academic writing, and tasks aimed at developing listening and speaking skills. This significantly
reduces teachers’ preparation time and ensures variability of teaching materials. Another important
area is the use of Al for learning personalization. Algorithms analyze students’ typical errors,
academic performance, and learning pace, offering individualized learning trajectories. We
consider this approach as one of the most potential to enhance the effectiveness of the educational
process; however, it requires methodological guidance from the teacher, as excessive automation
may lead to fragmented knowledge acquisition.

We have to mention the idea that Al is also actively used to develop oral communication
skills. Virtual interlocutors, chatbots, and professional situation simulators allow students to
practice speaking in conditions of reduced psychological pressure. However, the lack of emotional
interaction and spontaneous responses from an interlocutor limits the development of pragmatic
competence. Despite its obvious advantages, the use of Al is accompanied by a number of
significant risks. One of the key problems is AI’s lack of full contextual understanding of speech.
Algorithms operate on statistical models rather than communicative intentions, which results in
stylistically inappropriate or pragmatically incorrect utterances [2, p. 11].

We think that a substantial drawback is the standardization of language production. Students
who systematically rely on Al tend to reproduce standard lexical and grammatical structures,
which reduces linguistic diversity and negatively affects the development of an individual style.
This is particularly dangerous for academic writing, where the ability to argue, generalize, and
critically analyze is essential. A separate threat is the creation of inaccurate or outdated
information. Al can produce convincing but factually incorrect statements, which complicates the
formation of students’ scientific thinking. In the absence of teacher verification, this may lead to
the dissemination of erroneous knowledge. When using Al to create instructional materials, the
teacher must perform the role of a methodological expert and editor. All generated materials should
be checked for compliance with the curriculum, students’ language proficiency level, and the
communicative objectives of the course [3, p. 19].

We believe that special attention should be paid to lexical authenticity and grammatical
accuracy. Al often offers neutral or simplified language models that do not always meet the
requirements of academic or professional discourse. Therefore, it is advisable to combine Al-
generated materials with authentic texts. Direct copying of generated output without pedagogical
adaptation is methodologically inappropriate. An effective practice is the transformation of Al-
generated materials into analytical and productive tasks. Excessive use of Al by students when
completing learning tasks represents one of the most serious threats to the quality of language
education. In situations where platforms are used to fully complete written assignments, students
are effectively removed from the learning process. This leads to a decrease in learner autonomy
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and the loss of skills related to independent text planning, source analysis, and argumentation. The
use of Al in the preparation of term papers and qualification projects is particularly dangerous, as
algorithms may replace students’ analytical activity [4, p. 20].

To effectively monitor Al use, a comprehensive pedagogical approach should be applied. One
of the key tools is shifting the focus from the final product to the learning process itself [2, p. 62].

Effective pedagogical practices include staged writing assignments, oral defenses, in-class
discussions, and personalized tasks based on students’ individual experience, alongside the
systematic cultivation of academic integrity and explicit discussion of acceptable boundaries of Al
use. When applied in a methodologically justified manner, artificial intelligence may serve as a
supportive tool for developing language competence through self-checking, analysis of typical
errors, and additional practice following independent task completion. However, Al must remain
a supplementary resource rather than a substitute for pedagogical interaction. The findings of this
study indicate that although the integration of Al tools into English language teaching in higher
education is an objective result of digital transformation and possesses significant educational
potential, its effectiveness depends on controlled and pedagogically appropriate implementation.
Unsystematic use of Al leads to reduced learner autonomy, the formation of formulaic language,
diminished critical thinking skills, and violations of academic integrity, particularly in written and
project-based assignments.

We are to conclude that a rational combination of traditional English language teaching
methods with the capabilities of artificial intelligence tools can enhance the quality of language
education, provided that principles of academic integrity, critical thinking, and responsible use of
digital technologies are observed. Prospects for further research include the development of
institutional Al use policies in higher education, the creation of methodological guidelines for
foreign language teachers, and empirical investigation of AI’s impact on the formation of students’
communicative competence.
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Ceamocnae Kywnipenko
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MEIIAYKAHPHU TA iX JOCJIKEHHSA 3 BOKY MEJIIAJIHIBICTUKH

Y emammi poszensioaemvcs nonsamms cy4achoco meoid, Meoiaxdcanpie ma 00CaIONCeHHsL YUux
noHsAms 3 00Ky Mmedianinegicmukuy. [locmilnuti po36uUmox MmexHon02il | HAYKosuul npocpec
MOOepHiZyIomb Medid, w0 00380JIA€ LUOMY 3MIHIOBAMUCS MA PO3KpUEamu cebe 3 HO8UX CMOPIH.
Came momy Ham clio Hamazamucs 0OCAIOUMU 0COOIUBOCIE PO3GUMKY KOHCHO20 Medid HCAHPY,
ma cnocmepieamu 3a NOOAILUUMY MEHOEHYIAMU 00 3MIH.

Kniouosi cnoea: medianinesicmuxa, meoiaxcanpu, Hcampu, JLiHe8icmuka, Kiacugixkayis,
00CNi0NHCEHHS.
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