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EDUCATIONAL LEADERSHIP AND THE LIMINALITY OF SPACE AND
TIME IN CRISIS AND CONFLICT: A CRITICAL THEORY PERSPECTIVE

In this theoretical piece on liminality and educational leadership in times of
crisis and conflict, I attempt to connect the theme “Actual problems of social
development in a society of change” with the subtheme of “Leadership in the social
sphere.” I find the theory of liminality presents a rich foundation for the exploration
of this idea. Liminality, often associated with a state of ambiguity or transition, can
indeed offer valuable insights into how educational leaders navigate turbulent
periods, or thresholds, in societal change or upheaval. Liminality manifests as two
critical domains of leadership practice: that of space and place, and that of time and
temporality. Both space and time are expressions of liminality and play an all-too-
often under-examined role in leadership decision making and problem solving.

In this paper, | will draw extensively from the critical theorist, Erich Fromm, to
frame my discussion. Critical theory, as espoused by Fromm, informs liminality and
leadership in significant ways that | will explore in detail.

Space and Place in Liminality

Educational Leadership in Spaces of Conflict and Crisis. Educational leaders in
areas of political discord, social unrest, or war, such as Ukraine and Palestine, operate
in spaces fraught with challenges. Understanding the local dynamics and the socio-
political context becomes crucial for effective leadership.

Place-Conscious Leadership. Integrating place-conscious work, as you study,
becomes pertinent. Leaders should be attuned to the cultural, historical, and
geographical nuances of their educational settings, recognizing how these factors
shape responses to crises.

Liminal Practice in Time and Temporality

Innovative Conceptualizations of Time. Educational leaders can benefit from
innovative perspectives on time and temporality. Embracing non-linear or cyclical
views of time may allow for a more holistic understanding of crises, fostering
adaptive responses.

Liminal Temporal Thresholds. Recognizing liminality as a temporal threshold
can guide leaders in navigating the uncertainty of crises. Viewing crises as
transitional phases prompts leaders to anticipate change, adapt swiftly, and envision
post-conflict educational landscapes.
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Toward a Critical Theory of Liminal Leadership

Fromm’s humanistic perspective emphasized the importance of understanding
individuals in their socio-cultural context. Applied to educational leadership, this
approach encourages leaders to recognize the humanity of all stakeholders, including
students, teachers, and the community, even in the midst of conflict. Fromm’s notion
of social character focuses the leader on the impact that societal structures have on
individuals. In spaces of conflict, educational leaders must be attuned to the social
character and well as the productive ideal of their communities, considering how
historical and cultural factors shape the collective mindset and responses to conflict
and crises. Additionally, Fromm placed an emphasis on ethical values and humanistic
ethics. This Frommian ethics can guide educational leaders in conflict zones. Leaders
must navigate crises with a commitment to ethical decision-making, fostering a sense
of responsibility and empathy among stakeholders.

Critical theory, as advanced by Fromm, prompts educational leaders to
critically interrogate power dynamics within their educational spaces. This includes
examining how political, social, and cultural forces shape the dynamics of conflict
and crisis. Fromm’s humanistic ethics provide a foundation for ethical leadership in
conflict zones. Educational leaders, informed by Fromm’s ideas, can prioritize the
well-being of individuals and communities, seeking to create educational spaces that
promote human dignity even in challenging circumstances.

Recommendations for Educational Leadership

Cultivate Adaptive Leadership. Encourage educational leaders to develop
adaptive leadership skills. This involves the ability to respond flexibly to unforeseen
challenges, considering the unique socio-political dynamics of the conflict zones they
operate in.

Promote Inclusivity and Equity. Emphasize the importance of fostering
inclusive and equitable educational environments. Leaders should be mindful of
potential disparities exacerbated by crises and work towards mitigating these
challenges.

Facilitate Collaborative Community-Based Networks. Encourage educational
leaders to establish collaborative networks within and outside their communities.
Building partnerships can enhance resilience and resource-sharing during crises.

Emphasize Socio-Emotional Support and Contingent Curriculum Design.
Educational leaders must prioritize the psychological well-being of students and staff.
Implementing support structures, including counseling services, can help mitigate the
impact of conflict on the educational community. Also, leaders can advocate for
flexible curriculum designs that allow for dynamic responses to changing
circumstances.

Advocacy and Activism and International Collaboration. Higher education
leaders can engage in research and advocacy to address the root causes of conflict.
This involves contributing to knowledge that informs policy and societal change.

Higher education leaders can facilitate international collaborations and
exchange programs to provide students and faculty with exposure to diverse
perspectives, fostering a broader understanding of global issues.

35



References

1. Burston, D. (1991). The Legacy of Erich Fromm. Harvard University.

2. Cresswell, T. (1996). In place/out of place: Geography, ideology, and
transgression. University of Minnesota.

3. Cresswell, T. (2011). Place: A short introduction. Wiley.

4. de Certeau, M. (1984). The practice of everyday life [S. Rendall, trans.].
University of California.

5. Durkin, K. (2016). Erich Fromm: Studies in social character. In A. Law & E.
R. Lybek (Eds.), Sociological amnesia (pp. 57-72). Routledge.

6. Durkin, K., & Braune, J. (Eds.). (2021). Erich Fromm’s critical theory:
Hope, humanism, and the future. Routledge.

7. Fromm, E. (2008). The sane society. Routledge Classics. [originally
published 1955]

8. Fromm, E. (1969). Escape from freedom. Avon. [originally published 1941]

9. Fromm, E. (2023). The revolution of hope: Toward a humanized technology.
Open Road Media.

10. Fuchs, C. (2020). Erich Fromm and the critical theory of communication.
Humanity & Society, 44(3), 298-325.

11. Funk, R., & Shaw, M. (1982). Erich Fromm: The courage to be human.
Continuum,

12. Funk, R. (1998). Erich Fromm’s concept of social character. Social
Thought & Research, 21(1/2), 215-229.

13. Grey, A. (1992). Society as destiny: Fromm’s concept of social character.
Contemporary psychoanalysis, 28(2), 344-363.

14. Habriielian, A. (2019). Erich Fromm’s “humanistic radicalism”: Historical
occurrence and political activity. Science Review, 6(23), 28-31.

15. Hoppen, F. (2021). Liminality and the philosophy of presence: A new
direction in political theory. Routledge.

16. Kozlarek, Ol. (2021) From the humanism of critical theory to critical
humanism. European Journal of Social Theory, 24(2), 246-263.

17. Lamond, I. R., & Moss, J. (Eds.). (2020). Liminality and critical event
studies: Borders, boundaries, and contestation. Springer Nature.

18. Langman, L., & Lundskow, G. (2020). Social Character, Social Change,
and the Social Future. In K. Durkin & J. Braune (Eds.), Erich Fromm’s Critical
Theory. Hope, Humanism, and the Future (pp. 194-215). Bloomsbury.

19. Maccoby, M. (1982). Social character vs. the productive ideal: The
contribution and contradiction in Fromm’s View of Man. Praxis International, 2(1),
70-83.

20. Mirgorodschi, H. (2021). Do Zombies have to die? Analysing the role of
the Zombie as a liminal figure dismantling dichotomous categories and indicator for
societal challenges and desires.

21. dycy, JI. U. (2019). The role of rituals in the time of crisis and liminal
periods of personality and society. Kynbtypa u uckycctso, 8, 40-45.

22. Stenner, P. (2021). Theorising liminality between art and life: The liminal
sources of cultural experience. Experience on the edge: Theorizing liminality, 3-42.

36



23. Tagliaventi, M. R. (2019). Liminality in organization studies: Theory and
method. Routledge.

24. Tuan, Y. F. (1975). Place: An experiential perspective. Geographical
Review, 65(2), 151-165.

25. Tuan, Y. F. (1979). Space and place: Humanistic perspective. In S. Gale &
G. Olsson (Eds.), Philosophy in geography (pp. 387-427).

26. Varvarousis, A. (2019). Crisis, liminality and the decolonization of the
social imaginary. Environment and planning E: Nature and space, 2(3), 493-512.

27. Wagoner, B., & Zittoun, T. (Eds.). (2021). Experience on the edge:
Theorizing liminality. Springer Nature.

28. Willson, R. (2019). Transitions theory and liminality in information
behaviour research: Applying new theories to examine the transition to early career
academic. Journal of Documentation, 75(4), 838-856.

KY3BMEHKO Hamana Anamoaniiena

3100yBay TPETHOT'O PIBHS BUILIOT OCBITH, HallloHanbHUI TEXHIYHUI YHIBEPCUTET
«XapKIBCbKUM MOMITEXHIYHUHN IHCTUTYT» (YKpaiHa, M. XapKiB)

TEHJIEPHUIA ACIIEKT JIIJIEPCTBA B KOHTEKCTI CYYACHHUX
COIAJIBHO-PIVIOCO®CBKHUX BUKJIUKIB

Tema Hamoro nOCHIKEHHS JOCHUTh BaXKJIMBA, OCKUJIBKM B CY4acCHOMY CBITI
J'IijlepCTBO € OJHUM 13 KIIOUOBHUX (PaKTOpPIB, IO BU3HAYAE HATIPAMOK  PO3BUTKY
CYCIIIJILCTBA Ta BHUPIIICHHS MPOOJIEM PO3BUTKY SIK CAaMOTO CYCHIJ'IBCTBa TaK 1 HU3KU
KOH(I)J'IIKTlB K1 BUHUKAIOTh Y Cy4YaCHOMY CYCIIUJIbCTBI Ha BCIX PIBHSX Horo aii, came
TOMY CJIiJT HarajaTH, 1o, sk nucana JI.B. I'puxenko, AisabpHICT BUSHAYHUX JIiJEPiB
MOBUHHA MATH «TIO3WTUBHUMN BILJIUB HA PO3BUTOK Ti€l UM 1HIIOI OpraHi3allii, HaIli 4u
nep:kaBu B Luiomy» [4, c.48]. JocmimkeHHs icTopli pO3BUTKY JIIOJICHKOI CHIJIBHOTH
MITBEPKYIOTh 1CHYBaHHSI KaTEropid JIIOACH, 10 BOJIOAIIOTH SKOCTSIMH «BECTH 3a
co0010», Ta TPy JIFOJEH, IO BIJMOBIIHO BIATBOPIOIOTH CTEPEOTUII MOBEAIHKU THUX,
«KOTO BEAyTh», CAaME€ BOHU MOCTIHO IIyKalOTh MPUKIIA] TOTO, XTO BE/IE Ta BILIMBAE.
Y Mexax Hamoro IOCTIDKeHHS CIiJI, HacaMIepena, HarajaaTd, Mo IHTEepeC [0
migepctBa ¢dopMmyBaBcs, nouumHatoud Bin Ilmarona, Apwuctorens, H. Makiasemni,
O. lllonenrayepa, ®. Himme 1 mo 0. TNabepmaca, XK. Jlakana 1 M. @yko. He
MPUIUHSIOTHCS HAYKOBI po3BiaKH 1y Haml AH1. Ycuia O. CoOUnIIMH MOBHOIO MipOIO
MOKHA TOTOAUTHCS, IO «JIIJEPCTBO, TAK CaMO SIK 1 CYCHIJIBCTBO, 3a3HAIO 3HAYHUX
TpaHchopmarliii, B KOXXHOMY ICTOPUYHOMY TIE€pio/ii Majo CBOE (hOpMyIIIOBaHHS, €
CKJIaJIHAM, CHHTCTUYHHM SIBHILEM, ajie MO I Yac 3aJIMIIAcTbCs HANWBaXIIUBIMIO
3aIOPYKOI0 YCITiXy PO3BHUTKY JIFOACTBa» [6, c. 466].

AKTyalnbHUMHU € JOCHIIPKEHHS y KOHTEKCTI BUBYEHHS TEHAEPHUX
BIJIMIHHOCTEH. BTIM, pO3yMiHHS poyli TeHAepy B JIJEPCTBI CTa€ Bce OLIbII
aKTyaJbHUM y CHCTEM1 Cy4aCHHUX COIalbHO-(P1IOCOPCHKUX BUKIIMKIB, Hacammepe.
TaKMX, SIK1 OCTaIu Nepel YKpaiHoko Ta CBITOM B HaIlll JHi.

SIKIIO MIAXOMUTH 10 HAyKOBOTO PO3IJISAY came IeHIEPHUX OCOOIUBOCTEH Y
J1AEpCTBl, TO MU MOXXEMO HaBECTH MaTepiajii, B SIKUX aKIIEHTYETbCSA yBara Ha TOMY,
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